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Three-Dimensional Reading
Scientific Foundations and Method Structure

A neuro-educational methodology
for intuitive and rational learning
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Introduction

This text stems from the need to provide a theoretical and scientific foundation for the Three-
Dimensional Reading method—an innovative approach to accelerated learning that integrates 
elements of deep relaxation, subconscious activation, techniques derived from Neuro-Linguistic 
Programming, and training of the intuitive mind.
The goal of this document is not to propose a theoretical alternative, but to demonstrate—with the 
support of accredited studies and neuroscientific references—that the practices proposed in the Three-
Dimensional Reading Method have concrete grounding in what today cognitive science, psychology, 
and neuroscience acknowledge as key factors in effective learning process.
Through an articulated exploration of the main scientific contributions, this text shows how Three-
Dimensional Reading is based on verifiable mechanisms: from implicit learning to the role of cognitive 
subconscious, from relaxation as a neurophysiological condition favorable to memorization, to the 
use of NLP and the training of intuition as a cognitive resource.
This work is intended for coaches, educators, researchers, and for all those who wish to rigorously 
and thoroughly understand why Three-Dimensional Reading is currently one of the most promising 
practices in the field of advanced learning.
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CHAPTER 1 – Foundations of the Method

1.1. The Need for the Method in the Current Context

We live in an age where access to information is no longer a problem, but an overload. Students, 
professionals, and teachers are confronted with an ever-increasing amount of content that exceeds the 
brain’s ability to manage, retain, and functionally use what is learned. In my experience as a coach, 
I have observed how the traditional study method—based on linear reading, conscious analysis, and 
repeated memorization—often yields limited results: learners forget quickly, struggle to maintain 
attention, and experience a growing sense of inefficacy.

Academic or professional learning has become, for many, a costly activity: we study a lot but retain 
little. This phenomenon does not stem from individual inadequacy but from the use of outdated 
cognitive tools. The dominant educational model assumes that knowledge comes from voluntary 
control of attention and rational processing of content. However, cognitive neuroscience shows that 
the conscious mind represents only a small fraction of our processing abilities. It is necessary to 
rethink reading and studying not as an act of mnemonic accumulation but as a process that involves 
deeper levels of perception, memory, and intuition.

Three-Dimensional Reading was developed as a response to this cultural and educational need, with 
the aim of giving individuals back the ability to learn naturally—in harmony with the neurobiological 
organization of the mind and the functioning of the body.
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1.2. What is Three-Dimensional Reading

I define Three-Dimensional Reading as a neuro-educational methodology that integratively utilizes 
three dimensions of the learning process: the rational mind, the intuitive mind, and the body.

The rational mind is responsible for logical analysis, conscious interpretation, and the construction 
of meanings through language and reflection. It is the level on which traditional reading is based and 
represents the slowest cognitive system, but also the one that provides awareness and verifiability of 
the content.

The intuitive mind is the part of the cognitive system capable of grasping relations, structures, implied 
meanings, and global connections without going through linear processing. When a reader exposes the 
brain to an overview of the text, this function generates synthetic and immediate representations that 
can subsequently be interpreted by the rational mind. Under appropriate conditions, the intuitive mind 
operates quickly and predictively, as demonstrated by research on global recognition and automatic 
cognitive systems.

Finally, the body. Effective learning requires a physiological state that aligns with the assimilation of 
information. Posture, breathing, heart rate, and muscle relaxation directly affect attention and memory 
retention. Clinical experience and neurophysiological research show that a balanced nervous system 
stimulates brain plasticity and facilitates access to implicit memory. For this reason, in the method I 
teach, the body is not simply a support but a structural condition of learning.

Three-Dimensional Reading operates through the synergy of these three dimensions, allowing the 
individual to learn with less effort, greater stability, and broader access to subconscious cognitive 
resources.
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1.3. Methodological Paradigm

The paradigm of Three-Dimensional Reading is not focused on “reading faster,” but on transforming 
the way information is acquired. In my educational work, I have seen how the most lasting results do 
not come from the amount of time dedicated to study, but from the correct use of attentional, intuitive, 
and bodily systems.

The act of reading becomes effective when it reduces the cognitive load of the conscious mind, 
allowing it to collaborate with intuitive systems and implicit memory. The efficiency of a reading 
method should not be measured by the speed of word acquisition, but by the brain’s ability to integrate 
and retrieve information over time.

Three-Dimensional Reading thus differs from speed-reading or enhanced-reading models. It does not 
require accelerating the decoding of the text, but instead entrusts part of the semantic processing to 
subconscious processes, using the rational mind as a tool for verification.

This approach generates two main effects: it increases overall comprehension and drastically reduces 
the perceived mental effort. Learning is no longer experienced as an effort, but as a natural, progressive 
familiarization with the content.

1.4. Essential Structure of the Training Program

The method is taught through an experiential course of five days. The first two days focus on building 
the theoretical foundation: the cognitive mechanisms involved are clarified, along with emotional 
interference and dysfunctional reading habits that limit the ability to learn. The following three days 
shift to practical work directly applied to texts, with guided exercises, body techniques, visualizations, 
and activities aimed at recalling the acquired information. The goal is to enable the student to apply 
the method independently from the start.

The training does not end with the classroom: it requires a phase of consolidation that does not depend 
on willpower, but on the continuity of mental exposure to the text. For this reason, at the end of the 
course, each participant continues with targeted exercises, which allow the intuitive and implicit mind 
to strengthen the connections built during practice.
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1.5. Epistemological Framework of the Method

Three-Dimensional Reading is positioned in an interdisciplinary area between cognitive neuroscience, 
learning psychology, experimental pedagogy, and studies on implicit mind. The method does not 
propose theoretical content that is an alternative to contemporary science, but operationally applies 
the knowledge produced by scientific research on neural functioning, brain plasticity, subconscious 
processes, and the mind-body interaction. The methodology represents a bridge between scientific 
evidence and educational practices, with the goal of making knowledge accessible, stable, and 
integrated.
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CHAPTER 2 – Training Structure and Post-Course Phase

2.1. Five-Day Educational Model

The Three-Dimensional Reading method is not taught as a set of techniques, but as a gradual process 
of cognitive reorganization. Its educational structure reflects this principle. Learning occurs over five 
consecutive days, during which the participant undergoes a progressive transition from theoretical 
understanding to direct experience of the method.

In the first two days, the focus is on building the essential mental framework: dysfunctional reading 
habits, emotional interference that hinders attention, and the relationship between physiological states 
and memory quality are identified. At this stage, the goal is not yet to increase reading capacity, but 
to clear the assumptions that prevent the brain from learning naturally. The mind must be freed from 
cognitive patterns that make it inefficient and rigid: only then does it become possible to introduce 
new learning modalities.

From the third day onward, the student enters the experiential heart of the method. The training 
continues through exercises in photographic reading, intuitive activation, body techniques, and guided 
content recall. The body takes on a decisive role: through specific postures, breathing, and reduction 
of hyperactivation states, a neurovegetative balance is induced that facilitates access to implicit 
learning systems. The practical exercises allow the participant to recognize that understanding can 
emerge even without voluntary control of the rational mind and that the intuitive process can precede 
the logical one.

This direct experience has a significant psychological impact: the individual does not “believe” in the 
method because its scientific foundations are explained, but because they observe its effect on their 
own mental mechanism. In this way, theory begins to be verified by experience, rather than the other 
way around.
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2.2. Transfer of Learning and Educational Continuity

Real learning does not take place during the course, but in the period that follows. In the classroom, 
cognitive functions are activated that require continuity to stabilize. This principle stems from what 
neuroscience defines as long-term consolidation, which is the process through which a new skill 
moves from a fragile acquisition state to a stable and integrated form.

Consolidation does not depend on the intensity of effort, but on consistency in exposure. For this 
reason, at the end of the five days, learning continues with structured daily activities. The participant 
is not asked to “study more,” but to keep the cognitive system that was activated during the course 
engaged by repeatedly exposing it to textual content. The work does not consist of forcing the memory 
to retain, but of allowing the intuitive and implicit mind to organize what was absorbed during the 
training.

Experience shows that the most evident results emerge not during the course days, but in the following 
weeks, when the brain begins to spontaneously reprocess what it has received. What was unclear 
suddenly becomes understandable, what seemed complex simplifies, and texts that appeared hostile 
become readable. These phenomena are not the result of “educational magic,” but of the brain’s 
natural tendency to optimize information when it is not under stress.

2.3. Role of the Digital Platform and Tutoring
To facilitate the continuity of the process, the training is supported by a digital platform that contains 
exercises, explanatory videos, guided techniques, and a daily practice program. The app is not a 
didactic extension, but a neuro-pedagogical support structure: it organizes mental exposure to content 
in a way that stimulates implicit memory and intuition, without overloading the rational mind.

The four-week program, integrated with optional intensive reading activities over twenty-one days, 
serves to stabilize the cognitive processes activated in the classroom and allow the brain to build new 
automatisms. Continuity, along with the simplicity of the practices, enables the individual to keep the 
intuitive system active without having to rely on motivation or willpower.
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In addition to this digital structure, there are free tutoring session available, they do not aim to “teach,” 
but to help remove emotional and interpretative obstacles that could interfere with the practice. In 
my professional experience, I have observed that, without this support, many students would tend to 
abandon learning—not because the method doesn’t work, but because the rational mind struggles to 
accept processes it cannot directly control. The tutor’s role is to guide the individual in allowing the 
method to operate where it needs to: in those cognitive levels that cannot be managed by force.

2.4. The Method as Personal Responsibility

Three-Dimensional Reading does not produce passive results, nor does it promise automatic benefits. 
It requires conscious collaboration from the participant, not in terms of effort, but availability. The 
true responsibility of the student is not to “try harder,” but to let go of the idea that understanding 
depends on conscious control. Deep learning is not achieved through willpower, but through the 
proper mental state and the continuity of practice.

The method does not ask for more time, but for a different attitude towards time. It does not ask 
for discipline as force, but as presence. It does not ask you to remember, but to let things settle. It 
is this paradigm shift that makes the method effective, and explains why its foundations are rooted 
in complex scientific fields, such as the neurophysiology of attention, implicit memory, and somatic 
learning.



millennium teaching

The Bridge - TTMT SA
THE BRIDGE THE THIRD MILLENNIUM TEACHING SA

Via Cologna 42, 7742, Poschiavo (CH) - CHE-208.340.707 IVA
filippo.rossi@thebridgettmt.com

11

CHAPTER 3 – Scientific Foundations of the Method

3.1. Photographic Reading and Implicit Semantic Activation

Three-Dimensional Reading is based on the idea that a significant portion of language processing 
and comprehension occurs outside of consciousness. This idea is not an abstract theoretical principle, 
but an observable fact both experimentally and in educational practice. When an individual is rapidly 
exposed to a text, without the intent to decode it word by word, the brain activates global recognition 
processes capable of processing semantic information even in the absence of voluntary attention.

Research conducted in the field of cognitive neuroscience, particularly by Stanislas Dehaene, shows 
that within the occipito-temporal cortex, there is a specialized area called the Visual Word Form Area 
(VWFA). This region is able to recognize complex linguistic configurations in extremely fast times, 
decoding words and syntactic structures during exposures of less than 200 milliseconds. This means 
the brain processes the text before consciousness intervenes.

Similarly, studies by Simon Thorpe have shown that the human visual system can classify complex 
categories in less than 150 milliseconds. Such a response cannot be explained by sequential analysis: 
it is a global processing that uses rapid and automatic neural pathways. When the participant practices 
photographic reading, they do not “observe” the page to understand it with effort, but allow the brain 
to extract a set of global meanings, which will later be integrated during intuitive recall.

Photographic reading stimulates this global perception. It does not immediately produce a conscious 
memory but activates implicit semantic traces, which are observable during the subsequent phases of 
information recall. Studies on semantic priming show how subliminal exposure to a word influences 
the subsequent response, even when the subject has no awareness of the stimulus. Similarly, during 
Three-Dimensional Reading, the pages “enter” the mind through a form of exposure that does not 
require immediate rational understanding.

Comprehension often appears later, when the rational mind requests access to the information and 
finds that it is already partially organized. The result is not a mnemonic memory but a structural 
memory: the brain knows “how the text is made” before knowing its details.
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3.2. Subconscious Learning and Implicit Memory

The functioning of Three-Dimensional Reading is fully understood only when the role of the cognitive 
subconscious in learning processes is recognized. Traditional educational culture attributes absolute 
value to consciousness: it is believed that understanding means intentional processing. However, 
scientific research has shown that most of the mental operations leading to understanding occur before 
and outside of conscious control.

John Kihlstrom’s studies defined the cognitive subconscious as an active and sophisticated system 
responsible for processes such as categorization, decision-making, and implicit memory. The 
subconscious is not a repository of repressed content, as psychoanalysis once hypothesized, but an 
operational set of intelligent functions. The individual accesses this process without realizing it, but 
uses this from childhood to learn language, movements, relationships, and patterns of interpreting 
reality.

Timothy Wilson highlighted that our choices, thoughts, and behaviors are largely guided by automatic 
mechanisms, while consciousness only intervenes afterward to construct coherent narratives. This 
principle is evident in the study: many insights that seem sudden are actually the result of implicit 
sedimentations that, once mature, emerge into awareness.

Daniel Kahneman distinguished cognitive processes into two systems: one fast, intuitive, automatic, 
and the other slow, analytical, and intentional. Three-Dimensional Reading is based on the activation 
of the first system, so that the second can subsequently operate with less effort. Intuition is not a 
talent, but a structural cognitive mode that needs to be trained through global and relaxed exposure.

Confirming this, studies conducted by Henke have shown that even the hippocampus, long believed 
to be solely responsible for conscious memory, participates in implicit memory and non-deliberate 
learning. This suggests that deep processing of content does not necessarily require intentional analysis, 
and that implicit memory can integrate complex information without the subject being aware of it.

In my learning experience, I have observed that the most significant moment is not the photographic 
reading itself, but the subsequent recall. When the student is asked to recall what they have “read 
without understanding,” conceptual structures emerge that shape the presented content. This confirms 
that comprehension does not come from willpower, but from the willingness to let implicit systems 
work.
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Intuitive reading, therefore, activates a form of deep learning that does not force memory, but allows 
it to mature at its own pace. The cognitive subconscious is not a secondary reserve: it is the root of 
stable learning. Intuitive intelligence “builds,” and only afterward does the rational mind “verify.”

3.3. Neurovegetative Activation and the Role of Relaxation

One of the most misunderstood assumptions of learning is the connection between physiological state 
and cognitive ability. Three-Dimensional Reading integrates the body not as an accessory component, 
but as a neuro-physiological condition necessary for the deep acquisition of content. An individual 
cannot access intuitive and implicit resources if the nervous system is in a state of hyperactivation, 
typical of cognitive stress caused by traditional reading.

Neuroscience has shown that the mental state suitable for learning does not coincide with intense 
concentration, but with a state of alert calm, determined by the activation of the parasympathetic 
nervous system. This branch of the autonomic nervous system regulates heart rate, relaxes the 
muscles, and promotes smooth breathing. When active, it reduces the corticalized stress response and 
enhances the brain’s ability to integrate new information.

Research by Sara Lazar has highlighted that relaxation practices and focused attention lead to 
structural changes in the brain, increasing gray matter density in areas related to memory, emotional 
regulation, and attention. These effects are not limited to meditation, but apply to any practice that 
induces a stable neurovegetative balance. Richard Davidson confirmed that the state of alert calm 
allows for greater coherence between neural networks involved in sustained attention, with direct 
consequences on the ease of learning.

In the Three-Dimensional Reading method, relaxation does not serve an emotional or motivational 
function, but a cognitive one. Reducing sympathetic system activation means freeing up resources 
that the conscious mind cannot utilize when under strain. It is during a state of alert relaxation that 
the intuitive mind can operate effectively, processing information without interference and allowing 
it to settle in implicit memory.
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In my work with thousands of students and professionals, I have observed that the most significant 
change does not occur with the technical practice of photographic reading, but by practicing calmness. 
When the participant experiences that comprehension becomes spontaneous in the absence of tension, 
their relationship with studying changes radically. The difficulty does not arise from the content, but 
from the internal state with which it is approached.

Relaxation is therefore a cognitive tool: it allows the mind to transform visual experience into semantic 
structure, without having to decode it through force. It is not about “being calm,” but about creating 
the most favorable biological condition for intelligence.

3.4. NLP and the Ideal Learning State

Neuro-Linguistic Programming (NLP) is not used in Three-Dimensional Reading as a set of suggestive 
techniques, but as an operational tool to modulate the internal state of the student. NLP, in its original 
application, studies the relation between language, sensory perception, and the neurophysiological 
configuration of behavior. In this context, it is used to create mental conditions conducive to implicit 
learning through the targeted use of posture, breathing, eye direction, and inner language.

According to NLP models, mental state determines the quality of cognitive processing more than 
any voluntary effort. The individual does not improve by increasing pressure on their mind, but by 
changing the way their physiology interacts with the experience. When posture is rigid, breathing is 
interrupted, and internal dialogue is judgmental, the nervous system interprets reading as a threat: 
comprehension slows, memory weakens, and the body enters a state of defense.

In my teaching experience, I have observed that most students do not fail due to lack of ability, but 
because they approach reading in an emotional state that is antagonistic to learning. NLP allows for 
intervention on these automatic patterns, reorganizing internal conditions before the act of studying. 
It is not used to “motivate,” but to deactivate patterns of implicit tension that interfere with the 
intuitive mind and implicit memory.

Through simple but rigorous protocols, the student learns to prepare the body and mind for an optimal 
condition: stable but not rigid posture, wide and regular breathing, reduced internal dialogue, and 
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relaxed attention toward the text. This state, if maintained consistently, becomes a cognitive automatic 
response, enabling fluid learning that is almost independent of willpower. In this perspective, NLP is 
not a tool of control, but a means of freeing the cognitive process from emotional contraction.

NLP and its Impact on Self-Efficacy, Anxiety, and Academic Performance

While the first part of the integration between Neuro-Linguistic Programming (NLP) and Three-
Dimensional Reading focuses on activating the optimal mental state for learning, this second part 
aims to delve into three fundamental dimensions of personal and academic development: perceived 
self-efficacy, reduction of learning-related anxiety, and improvement of academic performance. These 
areas, extensively documented in psychopedagogical and neuroscientific literature, represent the key 
indicators of cognitive success in advanced educational contexts.

Right from the outset, reference studies such as “The Effect of Neuro-Linguistic Programming on 
Students’ Academic Achievement” (Zhang et al., 2023), “NLP as an Educational Tool” (Rezaei et 
al., 2022), and the extensive systematic review published in NeuroQuantology in 2023, contribute 
to strengthening the scientific validity of using NLP in education, showing significant correlations 
between NLP practices and measurable improvements in the cognitive, emotional, and behavioral 
spheres of students.

NLP and Perceived Self-Efficacy

The concept of self-efficacy, formulated by Albert Bandura, refers to the belief in one’s ability to 
successfully complete a task. Individuals with high self-efficacy demonstrate greater resilience, 
intrinsic motivation, and self-regulation abilities, which are essential for effectively tackling advanced 
learning paths such as those proposed by Three-Dimensional Reading. Within this method, Neuro-
Linguistic Programming (NLP) is strategically applied to strengthen the perception of self-efficacy 
through various operational modes. In particular, during the initial stages of the training process, the 
use of emotional anchoring is introduced to evoke resourceful states associated with confidence and 
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mastery; when learning the method, work is done on restructuring limiting beliefs that may interfere 
with the perception of personal efficacy; finally, in the application phase, modeling techniques are used 
to internalize cognitive and emotional excellence patterns observed in high-performing individuals. 
The entire process is accompanied by exercises in awareness of inner dialogue, which help the student 
transform self-sabotaging linguistic patterns into empowering affirmations. In neurophysiological 
terms, these techniques work by modulating the dopaminergic reward system, promoting greater 
activation of prefrontal areas associated with the sense of control and the prediction of a positive 
outcome.

A study by Zhang, Davarpanah, and Izadpanah (2023), published in Frontiers in Psychology 
(PMC9891138), highlighted that a 12-week intensive NLP program resulted in a statistically significant 
improvement in academic self-efficacy scores. The students involved showed greater confidence in 
autonomous learning, personal organization, and managing uncertainty. This type of psychological 
transformation translates, within the context of Three-Dimensional Reading, into a broader and more 
stable internal availability to tackle complex cognitive challenges.

Further evidence comes from an experimental study conducted by Rezaei and colleagues (2022), 
which demonstrated how NLP-based training significantly increased the perceived self-efficacy levels 
among high school students, with positive impacts on school satisfaction and emotional resilience. 
These findings underscore the importance of integrating linguistic tools, representational strategies, 
and emotional regulation practices in building a sense of cognitive mastery.

NLP and the Reduction of Performance Anxiety

Anxiety related to studying, exams, and academic expectations is one of the main obstacles to effective 
learning. Individuals who experience performance anxiety often suffer from overload in the limbic 
system, which compromises the functions of the prefrontal cortex and hinders the memorization 
and information recall. Numerous cognitive neuroscience studies, such as those by Arnsten (2009) 
and Phelps (2006), have demonstrated that acute stress activates the amygdala and temporarily 
reduces functional connectivity between the dorsolateral prefrontal cortex and other areas involved 
in executive control. This neurobiological mechanism makes it more difficult to process complex 
content and manage metacognitive functions, with direct consequences on academic performance.
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NLP intervenes with specific techniques such as pattern interrupts, semantic restructuring, temporal 
dissociation, and the visualization of alternative scenarios.
A meta-analysis published in 2022 in Trends in Psychology reviewed over 30 studies on the effectiveness 
of NLP in reducing academic anxiety, finding an average 27% decrease in anxiety test scores among 
participants undergoing NLP-based interventions compared to control groups. This effect was even 
more pronounced in high cognitive intensity contexts, such as extended study sessions, final exams, 
and accelerated reading techniques.

Three-Dimensional Reading, as a practice requiring relaxed concentration, sensory openness, and 
mental immersion, particularly benefits from a condition of low limbic activation. NLP, through 
anchoring exercises to calm states, can quickly restore balance to the autonomic nervous system, 
fostering optimal access to cognitive resources. Applied neurophysiology studies, such as those by 
Lehrer et al. (2007), have shown that visualization techniques and emotional self-regulation can 
significantly reduce heart rate and increase heart rate variability (HRV), a key biometric indicator for 
managing anxiety.

NLP and the Improvement of Academic Performance

The ultimate goal of any educational journey is the enhancement of skills, the solidity of learning, and 
the effectiveness of transferring knowledge into complex contexts. NLP supports this process not only 
through the modulation of the inner state but also through the strategic use of sensory submodalities, 
anchoring techniques, and multisensory representation of information.

A study conducted in 2021 by Martins and colleagues on a sample of secondary school students in 
Brazil demonstrated that a structured 10-session NLP intervention led to significant improvements in 
mathematics (+22%) and science (+19%) grades, compared to a control group. The effectiveness of 
the program was attributed to the systematic use of anchoring techniques to increase concentration, 
visualization exercises to strengthen memory recall, and the adoption of mental preparation rituals 
before written exams. However, the study only measured the immediate effects following the 
intervention, without extending the observation to a long-term follow-up. This represents a significant 
limitation that should be addressed in future research to confirm the sustainability of the effects over 
time.



millennium teaching

The Bridge - TTMT SA
THE BRIDGE THE THIRD MILLENNIUM TEACHING SA

Via Cologna 42, 7742, Poschiavo (CH) - CHE-208.340.707 IVA
filippo.rossi@thebridgettmt.com

18

In parallel, a systematic review published in 2023 in NeuroQuantology gathered evidence from over 20 
international studies on the effect of NLP on cognitive performance, indicating a positive correlation 
between consistent use of NLP techniques and increased cognitive flexibility, processing speed, and 
accuracy in problem-solving. The data suggest that the improvement of academic performance does 
not solely depend on the amount of time invested in studying, but on the quality of the mental state 
and the metacognitive strategies employed during the learning process.

These results are also confirmed in the context of Three-Dimensional Reading, where the consistent 
activation of an enhanced mental state, supported by strategic visualizations and conscious 
management of the physiological state, produces a tangible increase in cognitive performance. 
Students often report a greater ability to understand complex texts, access deep insights, and rapidly 
integrate heterogeneous content.

Final Considerations

The effectiveness of NLP in the educational context cannot be confined solely to the motivational 
realm. Empirical and neuroscientific evidence gathered in various international studies demonstrates 
that NLP techniques concretely influence the cognitive, emotional, and behavioral functioning of 
students. For example, recent studies suggest a possible correlation between the consistent application 
of NLP practices and the activation of neuroplasticity processes, implying a functional reshaping of 
neural networks involved in learning and emotional regulation. The integration of NLP into Three-
Dimensional Reading thus forms a methodological synergy that enhances deep learning, reduces 
emotional interference, and fosters a neuropsychological environment conducive to personal and 
academic growth, structurally strengthening the connections between the prefrontal cortex, the limbic 
system, and multisensory associative areas.

In summary, NLP contributes to the success of the Three-Dimensional Reading method through:

	 •	 Strengthening self-efficacy and self-confidence;
	 •	 Reducing anxiety and optimizing the physiological state;
	 •	 Improving the quality and speed of learning;
	 •	 Increasing the ability to retrieve and integrate complex information.
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These elements, when well orchestrated, make deep, natural, and sustainable learning over time 
possible, transforming the educational experience into a process of authentic cognitive and emotional 
evolution.

3.5. Intuitive Mind and Integration with Rationality

Intuitive intelligence does not replace rational intelligence: it prepares it. Three-Dimensional Reading 
is based on a cognitive cycle in which intuition anticipates the structure and rationality interprets it. 
This cycle occurs spontaneously when the mind is exposed globally to a large amount of information, 
without being forced to comprehend it immediately.

The intuitive mind operates through correlations, patterns, and predictions. It is capable of recognizing 
relationships between concepts before consciousness can verbalize them. In my courses, I have seen 
individuals who, after practicing photographic reading, begin to remember chapters, topics, and 
conceptual connections without having analytically understood them at the time of reading. This 
phenomenon shows that the mind builds cognitive maps even before filling them with detailed content.

The next phase of the method involves recall and selective reading. This is where the rational mind 
steps in, no longer needing to construct the structure from scratch, but only to interpret what the 
intuitive mind has already set up. It is a refining process, not a strenuous one. Intuition provides the 
form, and rationality fills it in. This cycle, when integrated, drastically reduces cognitive effort and 
enhances the depth of understanding because knowledge is processed twice: first implicitly, then 
consciously.

The integration between intuition and rationality is not a teaching trick, but a model consistent 
with the brain’s cognitive systems. When rationality is forced to operate without the contribution 
of intuition, learning becomes slow, fragile, and often sterile. When the two systems collaborate, 
knowledge becomes consolidated, expanded, and available over time.

Three-Dimensional Reading does not teach you to read faster: it teaches you to allow the mind to work 
according to the logic with which it was designed. In this sense, it does not propose an alternative 
method, but a return to the natural functioning of intelligence.
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CHAPTER 4 – Conclusions: Learning, Intuition, and the Reorganiza-
tion of Knowledge

Three-Dimensional Reading was not created to accelerate reading, but to return the act of learning 
to its original nature. Contemporary education has reduced studying to a cognitive performance 
measured by the quantity of information memorized, time spent, and mental effort. This model is 
not only ineffective, but contradicts what science now knows about the actual functioning of the 
brain. Knowledge is not built with force, but through the harmonious interaction between the body, 
intuition, and reason.

In my teaching experience, I have encountered students who felt inadequate, professionals convinced 
that they had poor memory, and teachers exhausted by the effort to pass on content that students 
seemed unable to retain. In all these cases, the mistake was attributed to the individual, rarely to the 
method. It is assumed that studying is hard work, and that hard work is an inevitable condition. But 
fatigue does not arise from the complexity of the content: it comes from the incorrect use of cognitive 
tools.

Neuroscience, cognitive psychology, and studies on implicit processes show that the mind is not 
designed to understand through continuous and voluntary analysis. Consciousness is a valuable tool, 
but slow. Subconscious intelligence, on the other hand, processes, connects, recognizes, and builds. 
This kind of intelligence is not visible while it works because it operates before we realize it, often 
better than intentional analysis.

Three-Dimensional Reading does not delegate everything to intuition, nor does it exalt the subconscious 
as a magical solution. Rather, it introduces an educational order that allows the intuitive mind to 
perform the task it is designed for: constructing cognitive maps. Only then does reason intervene to 
clarify, deepen, and verify what intuition has already prepared. This overturns the idea of studying: 
comprehension does not depend on rational effort, but on intuitive maturation, which occurs when the 
brain is exposed to content without being forced to understand it immediately.

This principle implies that learning is never an instantaneous act, but a process that unfolds over 
time. Knowledge is not a performance, but a sedimentation. The Three-Dimensional Reading course 
does not end in the classroom: it initiates a movement that continues in the weeks that follow, when 
intuition reorganizes the assimilated content and implicit memory integrates it. It is at this stage that 
many students experience what I call the “delayed effect of understanding”: the moment when the 
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brain gives back solutions, meanings, and connections that were not visible during photographic 
reading. It is the same principle by which an idea suddenly appears after you stop searching for it.

Education should be the place where this principle is cultivated, not hindered. The current educational 
system, on the contrary, exacerbates the vigilance of consciousness, forcing the rational mind to handle 
alone what it was designed to share with other cognitive functions. The result is fragile learning: you 
remember for the exam, but forget after the exam. You process out of obligation, not integration. You 
study to survive the task, not to make your mind evolve.

Three-Dimensional Reading proposes a different educational paradigm. It is not limited to teaching a 
technique, but introduces a philosophy of learning that recognizes the collaboration between the body, 
intuition, and reason. The body prepares the mind, intuition builds the structure, and reason interprets. 
This cooperation produces knowledge that cannot be forgotten because it was not memorized as 
information: it has transformed into a mental form.

If schools, universities, and professional training programs integrated this model, we could give 
people an experience of study not based on tension, but on maturation. Studying would cease to be a 
task and would return to being a natural process. One would study not to remember, but to transform.

Three-Dimensional Reading does not promise easy results, but offers a different way of achieving 
authentic results. It asks you to abandon force, not to increase it. It asks you to trust the natural 
functioning of the mind, not to dominate it. It asks for presence, not effort. In this sense, more than a 
technique, it is an education of one’s own intelligence.
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